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Abstract 

The present study was conducted in Hisar district of Haryana state. From Hisar district village Dobhi was 

selected purposively. 50 boys and 50 girls in the age group of 6 to 8 years were selected randomly from 

village Dobhi. Mothers of these children also participated in the study. Hence, the total sample for the 

study was 200 (50 boys and 50 girls and 100 mothers). There were two types of variables in the study i.e. 

independent and dependent variable. A dependent variable is a variable presumed to be affected by one 

or more independent variables. Mother-child Interaction was taken as dependent variable. Inventory was 

prepared and used. Result revealed majority of mothers were high in affection and responsiveness, 

encouragement and teaching domains. 
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Introduction 

Children are born with their natural style of interacting with or reacting to people, places and 

things. This natural behaviour style in everyday situations is known as temperament. 

Temperament refers to our inborn personality traits, which are genetic in nature. The different 

ways infants interact with and react to their environment and experiences are reflective of their 

temperament, or behavioral style. Temperament is an individual's innate style of responding to 

the environment in both behavioural and emotional ways (Griggs et al., 2009) [4]. All children 

have a temperament that will influence their emotions and how they adapt to change in their 

environments (Steinberg, 2004) [13]. In other words, the structure of adult personality is 

presumed to emerge from early temperament that serves as a basis for personality development 

(Costa and McCrae, 2000) [3]. 

Thomas and Chess (1989) [14] identified nine dimensions of temperament: activity level of 

child, the regularity of bodily functioning including sleep; hunger and bowel movements; 

adaptability to changes in routine; response to new situation; level of sensory threshold to 

produce a response to external stimulation; the general degree of distractibility; and the degree 

of persistence and attention span. On the basis of a profile on these dimensions, a child can be 

described by certain temperamental styles as easy, difficult or slow- to- warm- up. The child 

with an easy temperament is always cheerful, easily accepts new foods, and makes little fuss 

about ordinary frustration and smiles at everyone. The child with a difficult temperament does 

not establish regular eating and sleeping patterns, requires a long time to new routines, is 

happy and unfriendly, is likely to throw tantrums at the slightest frustration. The child with 

slow-to-warm temperament does not take to most new offerings the first time, but given time, 

the child will become interested in and even enjoy, these additions to his or her life. These 

children are mild in their reaction and they are somewhat irregular in habits. 

Some theorists have described temperament as a highly heritable construct with a strong 

relationship to adult personality. Rothbart and Bates (2006) [11] reported that if one child is 

described as cheerful and upbeat, another can be described as active and energetic, and still 

others as calm, cautions, persistent, or prone to angry outbursts. All these behavior styles are 

referred to as temperament, which is early appearing, stable over time and there are individual 

differences in these styles. 

Three main dispositional characteristics - inhibition/sociability, difficult temperament and 

activity level have been found to influence children’s interactions with others, particularly 

mother-child interaction. Inhibitions refer to a timid, vigilant and restrained behaviour style 

when faced with novel stimuli. 
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Activity refers to the intensity and pace of a child’s behaviour 

and speech. Difficult temperament refers to the frequent and 

intense expression of negative emotions (Thomas and Chess, 

1989) [14].  

Temperamental characteristics indicate how children with 

many stresses may do well, while some with little or no stress 

have difficulty. While some children are mild and joyful, 

others are irritable. Easy children are pleasant to care for and 

they may receive and give back plenty of affection and 

attention. The fussy, energetic and difficult child may cry and 

kick when given attention. As development unfolds, the fussy 

and difficult child may create problem to the caregiver and 

may receive less nurturance and affection. Many parents feel 

guilty and feel as if they have done something to harm their 

child because the difficult ones are not easy to rear. 

Temperament may make some children in certain 

environments more likely to have these problems. These ‘risk 

factors’ occur when there is a mismatch between the child’s 

temperament and demands in the environment, i.e. a poor fit 

between the child’s temperament and expectations for 

behaviour in a particular situation. ‘Easy’ children may have 

‘protective’ factors where mismatches are rare and the rate of 

conflict is low (Anonymous, 2011) [2].  

As reported by Sanson and Rothbart (2002) [12] parents often 

do not become believers in temperament until after the birth 

of their second child. Before this time, their child’s behaviour 

may be seen as simple and direct outcome of their upbringing. 

With the second child, management strategies that worked 

well with the first child may not be effective. Problems 

experienced with the first child (in feeding, sleeping, coping 

with strangers) may not exist with the second, but new 

problems may arise. Such experiences suggest strongly that 

"nature" as well as "nurture" influences child development, 

that children differ from each other from very early in life, 

and that these differences have important implications for 

parent-child interaction. 

Examined child temperament and its relationship with child 

behavior problems and quality of mother-child interactions. 

Children who were perceived by their mothers as more active 

with a low attention span, tended to have more behavior 

problems and to be more non accepting or noncompliant in 

their interactions with their mothers. Mothers of active 

children, in turn, were described as more negative and non-

accepting in their responses to their children. Hence, mother-

child interaction is influenced by temperament of children and 

vice-versa. 

It is important that parents also get a clear picture of their own 

temperament traits. Conflicts between parents and their 

children may arise due to temperament clashing. When there 

is temperament friction between parent and child, it is more 

reasonable to expect that the parent should make the first 

move to adapt. When a parent or caregiver understands the 

child's temperament, he or she can organize the environment 

so that "goodness of fit" happens (Kathy, 2002) [6]. Mother 

plays an important role in transition of egocentric child to the 

socialized one. She is the first informal teacher of the child 

who prepares the child to face the strange world with 

confidence. The child rearing practices used by parents 

contribute a lot in the behaviour of the child.  

Understanding temperament is important because it helps 

caregivers better understand children’s individual differences. 

By understanding temperament, caregivers can learn how to 

help children express their preferences, desires, and feelings 

appropriately. Caregivers and families can also use their 

understanding of temperament to avoid blaming themselves 

or a child for reactions that are normal for that particular child 

(Allard and Hunter, 2014) [1]. 

 

Objective 

1. To assess the mother-child interaction in different 

domains. 

 

Methodology 

Hisar district of Haryana state was selected for the present 

study. From Hisar district village Dobhi was selected 

purposively. 50 boys and 50 girls in the age group of 6 to 8 

years were selected randomly from village Dobhi. Mothers of 

these children also participated in the study. Hence, the total 

sample for the study was 200 (50 boys and 50 girls and 100 

mothers). There were two types of variables in the study i.e. 

independent and dependent variable. A dependent variable is 

a variable presumed to be affected by one or more 

independent variables. Mother-child Interaction was taken as 

dependent variable. Inventory was prepared and used.  

 

Result and Discussion 

Distribution of mothers in different categories of mother-

child interaction 

Mothers were categorized in low, average and high categories 

of interaction in different domains. It can be noticed from 

Table 1 and Fig. 1 that majority of the mothers belonged to 

high category of affection (68%) domain. Fifty one and 70 per 

cent of mothers were in average categories of responsiveness 

and encouragement domains respectively. Fifty two per cent 

mothers belonged to average category of teaching domain. 

It can be interpreted from these results that majority of 

mothers were high in affection and responsiveness, 

encouragement and teaching domains. 

 
Table 1: Frequency distribution of mothers in different categories of mother-child interaction (n=100) 

 

Domains of mother-child interaction 
Categories of mother-child interaction 

Low Average High 

Affection 10 (10.00) 22 (22.00) 68 (68.00) 

Responsiveness 25 (25.00) 51 (51.00) 24 (24.00) 

Encouragement 11 (11.00) 70 (70.00) 19 (19.00) 

Teaching 20 (20.00) 52 (52.00) 28 (28.00) 

Note: Figures in parentheses indicate percentage. 
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Fig 1: Percentages of mothers in different categories of mother-child interaction 

 

Discussion 

Mothers are more likely than fathers to get involved in their 

children’s lives particularly during childhood years. An 

inventory was used to study mother-child interaction in four 

domains - affection, responsiveness, encouragement and 

teaching. In this study, affection means warmth, physical 

closeness and positive expressions toward child. 

Responsiveness refers to responding to child’s cues, 

emotions, words, interests and behaviours. Encouragement 

means active support of child’s exploration, effort, skills, 

initiative, curiosity, creativity and play. Finally, teaching 

refers to shared conversation and play, cognitive stimulation, 

explanations and questions. 

Results of the present research showed that majority of 

mothers were highly affectionate and average to high in 

responsiveness, encouragement and teaching domains of 

mother-child interaction. These are indicators of authoritative 

parenting. These findings get support from the previous 

literature. Vig and Jaswal (2008) [16] reported that mothers 

were more loving, affectionate, caring and accepting to their 

children. 
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